Inevitably, language learners make mistakes, and teachers correct them. It is, also, crystal clear that language learners have different attitudes towards error and error correction strategies. Needless to say, language teachers' awareness of language learners' perceptions towards error and error correction strategies can heighten the quality and the quantity of language teaching and learning process. This study based on the findings of a questionnaire and a test given to 82 male and female English language learners in Iran Language Institute (ILI) investigates: 1) whether ILI English language learners have positive or negative attitudes towards classroom oral error corrections; 2) whether there is a relationship between ILI English language learners' perceptions towards classroom oral error corrections and their pronunciation accuracy; 3) if there is a relationship between ILI learners' gender and their attitudes towards classroom oral error corrections. The findings of this study show that ILI English language learners have absolutely positive attitudes towards classroom oral error corrections, which means they want to be corrected. The findings, also, show that there is not any significant relationship between ILI English language learners' perceptions towards classroom oral error corrections and their pronunciation accuracy. The findings, also, show that there is not any significant relationship between ILI English language learners' perceptions towards classroom oral error corrections and their gender.
Introduction
English is the most international language in the world; in addition, it is the language of science, technology, and the internet. As you know, every day more and more people are added to the population of English language learners. We, also, know that it is not possible for most English language learners to acquire or learn English in real situations. As a result, they go to language schools and try to learn English through being taught in unreal situations or atmospheres. The situation is not only bad but also worse for the Iranian English language learners. It is worse because Iranian English language learners, in comparison, have fewer opportunities to come across and speak with English native speakers so that they are and can be seen as real foreign language learners. Needless to say, it is crystal clear that every year billions and billions of dollars is spent on English teaching and learning. Also, by taking in to account the amount of time spent on this issue, it is worth doing some more research in this area. Different teaching methods have been used in our classrooms. The methods have come and gone, maybe, because they have not been successful enough, or because better and newer methods have taken their places. I have written all this to show the importance of foreign language teaching and learning in general and English teaching and learning in particular. Moreover, I think there is still room for the improvement of English language teaching. As a matter of fact learning is always accompanied with errors and mistakes especially in the field of learning a foreign language. Fortunately, in this field, there are teachers to help language learners with their mistakes and errors. Without saying, it is known that most teachers have positive attitudes towards different error correction strategies. If they did not have positive attitudes towards error correction, they would not correct language learners. You know, "one of the most frustrating tasks for language teachers is that of correcting the same errors on and on. One possible explanation can be the different perceptions that teachers and learners have of the most adequate corrections of errors." (Lasagabaster & Sierra, 2005) . It is obvious that learners are different in their learning styles and preferences for instructional practices; therefore, teachers must try to make a match between their teaching styles and strategies and those of the students. By doing this, misunderstandings from both the students and the teachers' behaviors are prevented; as a result, both the quantity and quality of teaching and learning increase. Many language educators and researchers (Nunan, 1987; Horwits, 1988; Schulz, 2001) believe that matching the expectations of teachers and students is important for language learning. Nunan (1987) said, "One of the most serious blocks to learning is the mismatch between teachers and learners' expectations about what should happen in the classroom". Accordingly, teachers can benefit from discovering their students' preferences in instructional practices (Katayama, 2007) . It is said that errors are inevitable in the process of learning, especially foreign language learning. H. Douglas Brown in his book (Principles of Language Learning and Teaching) writes, "Inevitably learners make mistakes in the process of acquisition, and that process will be impeded if they do not commit errors and benefit from various forms of feedback on those errors." So errors are important because they provide students with feedback from teachers' behalf. The attitudes of students towards a particular subject have implications on their achievement. Brian Tracy, in his book (Self-actualization and Individual Success), about the relationship between being successful and perceptions, writes, "There are no limits for achieving those goals and successes that you can achieve in your life except mental ones." Elsewhere, he says, "All causes and effects are mental, your thoughts will come in reality, your thoughts are creative, and you will become a person that you think about." He, also, says, "Your physical life is a representation of your inner life, and there is a direct relationship between the way you think, your inner emotion on one hand and your outer experience on the other hand." He, also, believes that human's way of acting is in harmony with their deepest believes. Elsewhere, he says that our subconscious mind causes our actions to happen in line with a model that is in harmony with our perceptions, attitudes, and believes. So we can say that our life is not separate from our mind and perception. I have written all this to say that the importance of perception is not something to be overlooked easily and heedlessly. A lot of researches about different types of oral error corrections and students' perceptions towards oral error corrections have been done all over the world. Kiptui & Mbugua (2009) concluded that negative attitude towards English was one of the factors that affected academic achievement. Scott and his coworkers (2009) investigated the relationship between foreign language attitudes and reading and selling skills; they confirmed that they correlated mostly but significantly with foreign language attitudes and perceptions. The students with weaker reading and spelling scores showed more negative attitudes and perceptions towards foreign language. Mellet & Crowe (2009) investigated the relationship between selected affective factors and achievement in English among secondary school students in Zimbabwe. Their study showed that the affective factors like attitudes towards English, students' self concept of academic ability, and students' perceptions of their English teachers correlated significantly with their academic achievement. Bidin (2009) did a correlation study on motivation and attitude towards learning English among university students in Malaysia. The purpose of the study was to describe the relationship between the students' motivation and attitudes towards their English language performance. Spearman rank order correlation coefficient test showed that there was a significant relationship between students' attitudes towards learning English and English language performance. Fakeye (2010) designed a correlation study to find out the relationship between students' personal variables such as attitude, academic ability, and their achievement in English language. The result of the study showed that there was a positive relationship between students' attitude and their language achievement. The findings of some other studies (e.g., Cathcart & Olsen, 1976; Hawkey, 2006; McCargar, 1993; Nunan, 1988; Oladejo, 1993; Sculz, 1996 Sculz, , 2001 show differences between teachers' teaching preferences and learners' learning preferences . On the other hand, some language researchers and educators believe that a mismatch between teachers and learners' perceptions about the effectiveness of instructional practices can result in unsatisfactory learning outcomes (Nunan, 1987; Horwitz, 1988; Schulz, 2001) . As a result, it is necessary and very helpful for teachers to discover their students' preferences in instructional practices. Nunan (1995) said, "Teachers should find out what their students think and feel about what and how they want to learn." Writing about errors, naturally, learners make mistakes, and their mistakes, errors, and feedback to errors have always been of great importance an interest to foreign language teachers and researchers. Katayama (2007) did a study in Japan about the students' perceptions towards oral error corrections. The study showed that the students had positive attitudes towards oral error corrections. As it was mentioned above, learners' perceptions towards learning, language, mistakes, corrections, and teachers are very important. Although a lot of studies have been done on these subjects, there are still gaps to be filled, for example learners "perceptions towards classroom oral error corrections and its relationship with learners" pronunciation accuracy. 
Method

Participants
Eighty-two (44 females, 38 males) English language learners studying English at Iran Language Institute (ILI) in Khorramabad, Lorestan, Iran, participated in this study. The participants were all from Khorramabad, so their mother tongue was either Farsi or Lorish. In terms of age, they mostly ranged from fourteen to thirty. And in terms of level of education, twenty-nine of them were college students, and fifty-three were junior or senior high school students. Regarding sampling, the participants were chosen in the form of clusters, and it was tried to choose the learners whose English language knowledge was almost the same, so the learners who were studying at elementary levels (EL1, EL2, and EL3) were chosen for this study. All in all, sixty-one of the participants had passed or were studying EL1; the others were studying either EL2 or EL3.
Materials
In this study, in order to get participants' perceptions about classroom oral correction, an adopted and adapted questionnaire was used. The original questionnaire was developed in English after extensive literature review, and it was used by Katayama (2007) . The questionnaire contains four sections. The first section contained demographic information. The second section addressed Research Question 1 and asked the participants' general opinions about the correction of oral errors in the classroom. This section contained four statements illustrating certain views that have been controversial among language researchers and educators for decades. These views included: whether or not learner errors should be corrected; when learner errors should be corrected (i.e., constantly or selectively); and who should correct errors, teachers or peers. The participants were asked to indicate their degree of agreement or disagreement with four different statements. Response options were coded to 5-point scales, with 1 representing strongly disagree and 5 representing strongly agree. The participants were given the option of explaining the reasons for their rating in order to provide this research with "useful/insightful" qualitative data (Nunan, 1992, p. 145) . The third section asked about participants' preferences for classroom error corrections of different aspects of the language. The participants were asked how often they wanted classroom error correction of different types of errors: grammar, phonology, vocabulary, pragmatics, and discourse. Instead of the term phonology, the words" pronunciation, accent, and intonation" were used in the questionnaire. Errors in pragmatics were presented as "inappropriate expressions," and discourse errors as "organization of discourse." Participants rated each item on a 5-scale, with 1 representing never and 5 representing always with respect to frequency of correction. The last section asked about participants' preferences for particular types of error correction methods. The participants were asked to rate different methods of error correction provided by teachers, first as feedback to students' grammatical errors, and then as feedback to students' pronunciation errors for each technique. Examples of errors were presented in the questionnaire. The rating for students' opinions about each method was measured on a 5-scale, ranging from 1 representing no good to 5 representing very good. In order to prevent any misunderstandings from participants' behalf, the questionnaire was translated into Farsi. The adopted questionnaire contained four sections. The first section was used to elicit demographic information. The second, the third, and the fourth sections were used to direct the main question of the study-students' perceptions towards classroom oral error correction. In order to get necessary information about the participants' pronunciation accuracy, a teacher-made test which contained twenty words which were all from Elementary 1 book and were supposed to be problematic in terms of pronunciation and had already been taught to all participants was given to the participants to read aloud. In order to be sure that the test was valid, it was given to 40 language learners, some of whom had studied and passed El1and some had not, which showed the participants who had passed El1 got much higher marks than the ones who had not, which confirmed that the test was valid. Then, I got some experienced teachers and professors' opinions on the test. They, also, confirmed that the test could be a valid measure of pronunciation accuracy. 
Procedures
To get participants' perceptions towards classroom oral corrections, the questionnaires were given class by class; then, they were marked by giving 5 points to strongly agree and always choices, 4 points to agree and most of the time choices, 3 points to uncertain choices, 2 points to disagree and sometimes choices, and 1 point to strongly disagree and never choices. The points were added up for each perception questionnaire; the mark was divided by 9 to get the mean for each questionnaire. The mean could range from 1 to 5. In terms of attitudes, the means which were above 3 (mean>3) were taken positive; the ones which were below 3 (mean<3) were taken negative, and the ones which were 3 (mean=3) were taken neutral. Then distribution frequency was calculated to find out how many participants got more than 3, having positive attitude, how many got less than 3, having negative attitude, and how many got 3, being neutral. Distribution frequency was also used to determine whether participants, all in all, had positive or negative attitudes towards classroom oral error corrections. To find out whether there was a relationship between gender and the participants' attitudes, the means of the marks of the perception questionnaires for males and females were calculated separately; in order to find out, if there was any difference, the males and the females' means were compared, then t-test formula was used to see whether the difference was significant or not. Writing about pronunciation accuracy, I gave the pronunciation test to the participants through which they were asked to read aloud the twenty words which were all from elementary 1 book. It was done one participant at a time. In fact, the words were added to the perception questionnaire, so I could put an x next to the words which were pronounced inaccurately. Then the pronunciation tests were marked by taking one point away for every mispronunciation. The participants' marks were out of twenty. In order to find out whether there was a relationship between participants' perceptions towards oral error corrections and their pronunciation accuracy, both their perception and pronunciation scores were correlated by using Pearson's product moment correlation coefficient.
Analyses
After giving the perception questionnaires and pronunciation tests to the participants and marking them, frequency distribution was calculated to find out how many participants got more than 3, how many less than 3, and how many 3 on the perception questionnaire test, which showed most of the participants got more than 3, which meant participants' positive attitudes towards classroom oral error corrections. Calculating the mean and the standard deviation for both the perception questionnaire scores and pronunciation test scores, I used Pearson product moment correlation coefficient to get the relationship between participants' perception scores and their pronunciation scores , which showed no relationship because r observed < r critical at a=0.01. By calculating the means and standard deviations for male and female participants' scores on perception questionnaire separately, the researcher found out that the females' mean of perception scores was higher than that of males. To get whether the difference was significant or not t-test formula was used, which showed that t observed (0.057) was smaller than t critical (2.660) at a<.01, and it was smaller than t critical (2.000) at a< 0.05 with df=80.
Results
Frequency distribution (table 1) showed that the participants had positive attitudes towards classroom oral error corrections; as you can see in table1, more than 91 percent (75 participants) scored above 3 on perception questionnaire, which meant they liked to be corrected. Only 4.87 percent (4 participants) scored below 3 and had negative attitudes towards classroom oral error corrections. As it is shown in the table 3.6585 percent (3 participants) got 3 and had neutral attitudes, which meant they had neither positive nor negative attitudes towards classroom oral error corrections. Vol. 6, No. 7; 2016 relationship between participants' perceptions towards classroom oral error corrections and their pronunciation accuracy. 
Discussion
Regarding the first question, it can be seen, as it is shown in frequency distribution table, that the ILI students have positive attitudes towards classroom oral error corrections. The participants have the perception mean of 3.9667 which is interpreted as positive, and most of them want to be corrected whenever they make mistakes, which is line with findings of a study done by Katayama (2007) in Japan. The reason for this, as the participants provided in the questionnaires, is that they do not want to repeat a mistake on and on. They, also, want to speak English as accurately as possible. The other reason which was provided by the participants in the questionnaire is that they do not want to have incorrect knowledge. As for the second question, the relationship between the ILI students' perceptions towards classroom oral error corrections and their pronunciation accuracy, the results show that there is not any significant relationship between them. One reason, maybe, is that the students give different amount of importance to pronunciation accuracy, or maybe, pronunciation is not seen as an important sub-skill as vocabulary and grammar. In terms of the third question, the relationship between gender and participants' perceptions towards classroom oral corrections, the results show that there is not any relationship between them, so gender does not have any effects on the participants' perceptions towards classroom oral corrections. The reason why males and females' perceptions are not so different is, maybe, that males and females in Iran are taught exactly in the same way and are taught the same subjects.
Conclusion
Language learners' attitudes about classroom oral error corrections, the effect of gender on their attitudes, and the relationship between their attitudes towards classroom oral error corrections and their pronunciation accuracy were the subjects studied in this paper. The results show that language learners want and like to be corrected. Learners "gender does not have any effects on their attitudes towards classroom oral error corrections. Writing about the relationship between learners" attitudes towards classroom oral error corrections and their pronunciation accuracy, I could not find any significant relationship. You must bear in mind that almost every study has some limitations. This study is not an exception, so it has its own limitations. I must confess that, while doing this research, the participants' age and their level of education were not taken into account; I mean they were not the same age, and they were different in terms of knowledge, and all participants' families were ok in terms of economical and social status; I mean poor students were not included because not all families can afford to send their children to the ILI to learn a foreign language, so while generalizing, you must be very careful.
There are still subjects in this area which need further research: the relationship between age and language learners' perceptions, the relationship between learners' level of education and their perceptions towards errors and error corrections in general, and the relationship between learners' perceptions towards errors and error corrections and their language achievement in general.
